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ABSTRACT 
This thesis entitles “The Implementation of Rote Learning (RL) Strategy in 
Memorizing Vocabulary for EFL Learners (A Study at Babul Maghfirah 
Boarding School)”. This study sets out to investigate the role of Rote Learning (RL) 
strategy in Vocabulary Learning strategies (VLs). The focus of the study is to seek a 
better strategy in enriching vocabulary. To obtain the data, the writer conducted a 
research at SMPS Babul Maghfirah boarding school Aceh Besar. The sample of this 
study was students in third level which consist of two classes. To gain the data, the 
writer used several techniques. They were; pre-test, daily test, post-test and 
questionnaires. After analyzing the results of test, it was found that there was a 
significant difference from the results of pre-test and post-test of both classes. The 
results of this study indicated that the students who used RL strategy had higher score 
(mean score: 58.89) than the students who used conventional strategy (mean score: 
32.64). The mean score for post-test of experimental group increased 38.26 point 
from pre-test score (mean score: 20.63) and the mean score for post-test of control 
group only increased 12.07 point from pre-test score (mean score: 20.57). To sum up, 
the implementation of Rote Learning (RL) strategy is better than other strategies in 
improving students’ vocabulary. Meanwhile, the questionnaire results also showed 
that most of students liked Rote Learning (RL) as a strategy to increase their 
vocabulary.  
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CHAPTER I 
INTRODUCTION 
A. Background of Study 
In learning a language, vocabulary is one of language aspect that should a 
language learner know. Vocabulary is central aspect in English language learning 
because without sufficient vocabulary, students cannot express their own ideas or 
understand others. Richard and Renandya (2002) stressed that “without extensive 
vocabulary and strategies for acquiring new word, learners are often difficult in 
using a language” (p. 225). It can be inferred that vocabulary is an essential 
component of language proficiency and without having enough vocabulary 
learners will find difficulties in express their ideas clearly.   
As a subject that will be tested in national exam, English has become a 
compulsory subject for many public and private school including Islamic boarding 
school in Aceh. Many Islamic boarding schools in Aceh have developed from 
time to time and most of them have changed from Salafi dayah (traditional 
Islamic boarding School) to integrated dayah (modern Islamic boarding school). 
This can be seen since year 1980, there were many efforts that were done by many 
intellectuals from dayahs and other schools in Aceh to change the system and 
dayah curriculum and made those institutions relevant to the need of modern 
world. (Amiruddin, 2008, p. 52) 
The differences between Salafi dayah and integrated dayah are from 
curriculum side. In curriculum of Salafi dayah, the curriculum was based on 
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classic books which were written by scholars of the Shafiite persuasion around 
16th centuries. While in curriculum of integrated dayah, the curriculum was mixed 
by using government’s curriculum and Salafi’s curriculum (Amiruddin, 2008, p. 
55). This can be interpreted that integrated dayah curriculum not only provide 
religious subjects for their students but also provide the same subject as in public 
schools. In addition, the curriculum of integrated dayah not only focus on the 
fields of science and social science but also pay attention to the field of languages 
as well, especially Arabic and English.  
As one of integrated dayah, Babul Maghfirah boarding school is also pay 
attention to English subject. In order to enhance students ability in using English, 
the school prepares their students to use English actively in the school and even 
the school has given extra time for English subject especially for the students who 
will participate in national exam.  
Based on pre-research during the field experience practice (PPL) in Babul 
Maghfirah boarding school, the writer found that all of the students in the school 
had to practice Arabic and English outside their learning time. The school 
provides obligatory time for each language. The purpose of this activity was to 
help the students actively involve in using the language which they were learning 
and to help them learn how to bring their language into the real world beyond the 
classroom.  
As the school policy to support the activities to enrich student’s 
vocabulary, the students have to memorize all of the vocabularies that the school 
provided both Arabic and English. This was a positive phase to increase the 
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quantity of student’s vocabulary. But during the implementation, the writer found 
that many students got punishment because they were unable to memorize those 
vocabularies.  
However, it was reasonable due to many students got punishment because 
they have longer school hours compared with students in other public schools. 
Moreover, they also have activities outside classroom such as scouts and other 
activities. So with a variety of activities and longer school hours than other public 
school, it will lead them to have no time or motivation to memorize vocabularies 
that were given by the school. 
Based on the writer observation during field practice experience (PPL), the 
system of vocabulary memorization used in Babul Maghfirah boarding school 
may not be effective because the students will forget easily the vocabulary which 
they have remembered. In addition, the system used in Babul Maghfirah boarding 
school only affect for short-term memory instead of long-term memory. In their 
book, Gazzaniga and Heatherton (2003) defined short-term memory as “a limited 
capacity-memory system that holds information in awareness for a brief period of 
time” and long-term memory as “the relatively permanent storage of information” 
(p. 205 & 208). They briefly explained that short-term memory can keep 
information for no longer that about 20 seconds and after that the information will 
disappear unless we rehearse it (Gazzaniga & Heatherton, 2003, p. 206).  
Rehearsal refers to what we do with the information once it has been 
introduced into working memory through the senses or retrieved from long-
storage and long-storage refers to where in the brain the memories are kept 
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(Sprenger, 2003, p. 20 & 33).  It indicates that the more we repeat something the 
more we remember it and vice versa.   
Based on the explanation above, one effective way to increase the number 
of student’s vocabulary effectively is through the use of repetition method that 
performed continuously. Ur (2012) in her book emphases that “learners need 
about ten to sixteen re-encounters with a new item in order to make it become part 
of their active vocabulary” (p. 106). So, hopefully through this method, the 
students are expected to remember it unconsciously and try to lead them to mind 
full of them with long-term period. 
One type of repetition method is Rote Learning strategy. Rote Learning 
(RL) strategy is a method that involves in repetition and memorization (Moore, 
2015, para. 7).  According to Li (2004), “Rote Learning (RL) strategy plays an 
important role in vocabulary learning strategies (VLs) because it is defined as 
repetition, memorization, and practicing” (p. 9).  Moreover, He adds that 
repetition refers to saying or doing something over and over (more than once), 
memorization refers to an effort which focuses on retrieval process and practicing 
refers to a strategy or an effort to mastery something which no specific time (Li, 
2004, p. 10).  
In conclusion, according to the pre-research during field experience 
practice at Babul Maghfirah, the writer found that students have lack motivation 
to memorize the vocabularies that given by the school. This could be seen from 
many students who got punishment because they were unable to memorize the 
vocabularies. So, it needs to find another way to lead them memorize the 
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vocabularies list in easier and effective way. Then through the method above, the 
writer also wants to see how far and how long the method affected to the students. 
Before the writer conducted this research, previous study also has been 
done to Burmese students. The study focused on the opinion of Burmese’s 
students about Rote Learning (RL) strategy among other vocabulary memorizing 
strategies. The result of the study indicated that Rote Learning (RL) strategy was 
used more than other memory strategy by Burmese students and according to 
them, Rote Learning (RL) strategy is effective in memorizing vocabulary.  
 Thus, based on the case above, the writer intends to conduct a research 
through the title “The Implementation of Rote Learning Strategy in Memorizing 
Vocabulary for EFL Learners (A Study at Babul Maghfirah Boarding School)” as 
her study. 
 
B. Research Questions 
Based on the above explanation, the research questions could be 
formulated as follow: 
1. Is students’ achievement by using Rote Learning (RL) strategy better than 
other strategies in memorizing vocabulary? 
2. What are the perceptions of Babul Maghfirah students’ toward Rote Learning 
(RL) strategy as the strategy in memorizing vocabulary?  
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C. Hypothesis 
“Hypothesis is a tentative answer to a problem that is made through a 
research and formulated based on existing knowledge and logic, and whose 
validity is tested through a research” (Mahsun, 2005, p. 64). As a tentative answer 
to the problem stated in research question, the hypothesis for this study is “Rote 
Learning (RL) strategy is better than other strategies in memorizing vocabulary”.  
 
D. The Aims of Study 
The aims of study are: 
1. To know whether Rote Learning (RL) strategy is better than other strategies in 
vocabulary learning strategy to Babul Maghfirah boarding school students. 
2. To find out students’ perception on the use of Rote Learning (RL) strategy in 
memorizing vocabulary 
 
E. Significance of the Research 
The significance of this study is to give a practical contribution in using 
Rote Learning (RL) strategy as another strategy in memorizing vocabulary, 
especially English vocabulary, to students of Babul Maghfirah boarding school. 
Hopefully this strategy could increase students’ vocabulary in a better way and the 
finding result of this study can be used by other boarding school in order to find a 
new innovation in enriching vocabulary for their students. 
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F. Terminology 
In order to avoid misunderstanding of this study, there are some terms in 
the title of this research: 
1. Rote Learning 
Rote Learning or also defined as ‘Cyclical Repetition Technique’ is “the 
mechanism how memory functions” (Wu, 2014, p. 295). Memory is the 
mechanism through which all information is stored and retrieved. Then, Rote 
memory is the ability to memorize information that has no inherent meaning.  
 
2. Memorizing 
The word ‘memorizing’ derived from the word ‘memorize’ that means ‘to 
learn something carefully so that it can be remembered exactly (Hornby, 2010, p. 
959). “Memorization is a key cognitive process of the brain because almost all 
human intelligence is functioning based on it” (Wang, 2009, p. 82). In this study, 
memorizing refers to retaining and retrieving the word list. 
 
3. EFL 
 EFL is acronym of English as a Foreign Language. “EFL refers to the 
learning of English by the students in a country where English is not the native 
language” (Paul, 2012, p. 1). A foreign language is a language studied in an 
environment where it is not the primary vehicle for daily interaction and where 
input in that language is restricted (Oxford, 2003, p. 1). In this study, the targets of 
EFL were students at Babul Maghfirah boarding school. 
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CHAPTER II 
LITERATURE REVIEW 
A. Definition of Rote Learning  
There are various definitions of Rote Learning (RL) that has been defined by 
many experts. According to Lim, Tang and Kor (2012), Rote Learning or also known 
as “Drill and Practice” is defined as “a method of instruction characterized by 
concepts of systematic repetition” (p. 1040). Drill and Practice is a disciplined and 
repetitious exercise. As an instructional strategy, it promotes the acquisition of 
knowledge or skill through systematic training by multiple repetitions, practices and 
engages in a rehearsal in order to learn or become proficient.  
Drill and Practice is rooted in the theory of behaviorism. It focuses on the 
repetition of stimulus response practice that leads to strengthening of habits (Lim, 
Tang, & Kor, 2012, p. 1041). Behaviorists believe that imitation and practice or habit 
formation are key processes in language development (Brewster, Ellis, & Girard, 
2002, p. 16). According to Henri Bergson’s (1991) as cited in Lazaric (2012), 
something that is done through repetition will result of automatism and this form of 
memory is related to ‘habit-memory’ because he believes that “habit is formed by the 
repetition of an effort” (p. 2899).  
Repetition is also about routines. “Routinized learning refers to learning to 
perform a behavior quickly and effortlessly through repeated practice” (Veling & 
Aarts, 2012, p. 2905). In learning English, this means that we need to meet the same 
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language again and again or otherwise we do not really know it well enough (Munden 
& Myhre, 2007, p. 34).  
Rote Learning is also related to Rote Memorization because it refers to 
repetition over and over of material in the same form. Lazaric (2012) explains that 
“Rote Memorization is theoretical term to describe storing of information in long-
term memory through sheer repetition” (p. 2899).   
Furthermore, Rote Learning is also defined as ‘Cyclical Repetition Technique 
(CRT)’ that focusing on how memory function (Wu, 2014, p. 295). The concept of 
CRT is repetition because the important of CRT is to go through repetition cycles. A 
study suggests that a word requires five to sixteen or more repetition to be learned. If 
this recycling was abandoned, so many words that have been learned will be 
forgotten (Schmitt, 2000, p. 137). 
Lee (2004) in his published dissertation theses defines Rote Learning 
strategies as repetition, memorization, and practicing (p. 9). He explains that 
repetition means saying or doing something over and over (more than once), 
memorization means an effort that focuses on retrieval process (cognitive process) 
and practicing means strategy to mastery something which no specific time. Practice 
is essential in learning activity and the repetition is needed to promote consolidation 
of working memory into longer-term form (Klemm, 2007, p. 69). 
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B. Positive view of Rote Learning 
Many researchers relate Rote Learning as a cultural influence of learning style 
in some Asian regions. In Eastern philosophy of learning, memorization has long 
been regarded as an essential tool in supporting understanding (Sinhaneti & Kyaw, 
2012, p. 992). Moreover, Thompson (1987) states that the way of memorization in 
language learning may be influenced by a cultural element (p. 43). When a language 
learner commonly use their traditional way, it will make them reluctant to try new 
language learning strategies. So, they tend to use this strategy as long as this strategy 
effective for them.  
 Furthermore, the positive views about Rote Learning also suggest that RL is 
not meaningless repetition. It is beneficial for the accuracy of knowledge because it 
may help to consolidate knowledge and deepen understanding of it. Nation (2001) 
described that, 
“Repetition is essential for vocabulary learning because there is so much to 
know about each word that one meeting with it is not sufficient to gain this 
information, and because vocabulary items must not only be known, they 
must be known well so that they can be fluently accessed. Repetition thus 
adds to the quality of knowledge and also to the quality or strength of the 
knowledge” (p. 74 & 76).  
 
Gairns & Redman (1986) as cited in Li (2004) also state: 
In the early stages of language learning, repetition gives the students the 
opportunity to manipulate the oral and written forms of language items, and 
many learners derive a strong sense of progress and achievement from this 
type of activity. For this reason, it can be very valuable” (p. 76) 
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Even though ‘rehearsal’, ‘drill and practice’ and ‘automaticity’ are terms that 
were often implied as negative connotation among second language specialists, but 
due to several decades of psycholinguistic research found that lexical information 
simply must be reactivated regularly for it to remain quickly accessible (Hulstijn, 
2007, p. 286). So, drill and practice or Rote Learning must have a place in the in the 
L2 curriculum by using many kinds of interesting strategies or techniques and even 
with the help of the multimedia. 
 
C. Negative View of Rote Learning  
Rote Learning (RL) strategy sometimes is considered negative to a particular 
view in education area. Many researchers regard Rote Learning strategy as a 
primitive way because it is stressing in passive learning. Gu & Johnson (1996) argue 
that Rote Learning as an ineffective strategy and categorize those who used it as 
passive strategy users (p. 671).  Klemm (2007) claims that “Rote memorization is not 
only inefficient, but it encourages learners not to think – just memorize” (p. 62). 
Moreover, negative views of RL suggest that “RL may be not effective in 
vocabulary learning and the result of using RL may block creativity and cut down 
imagination” (Li, 2004, p. 81). In this case, RL is considered to be the cause of lower 
creativity in education side. 
Most people generally understand Rote Learning as learning or memorization 
by repetition without understanding or reasoning something that is involve in learning 
process. According to Li (2004), for some researchers, “Rote Learning is understood 
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as mechanical use of the memory without necessarily understanding what is 
memorized; and learning by rote, it means learning in surface level” (p. 52).  
 
D. Definition of Vocabulary 
The term of vocabulary has a wide meaning. Based on oxford dictionary, 
vocabulary means “all the word that a person knows or uses” (Hornby, 2010, p. 
1722). “Vocabulary also includes conceptual knowledge of words that goes well 
beyond a simple dictionary definition” (Antonacci & O’Callaghan, 2012, p. 83). 
 Vocabulary is central to language and it is really important to the language 
learners (Zimmerman, 1997, p. 5). According to Ur (2012) vocabulary is “the words 
of the language” (p. 3). In line with that, Hatch and Brown (2001) define vocabulary 
“as a list or set of words for a particular language or a list or set of words that 
individual speaker of language might use” (p. 5). From the explanation above, it can 
be concluded that vocabulary is a number of words which is used for communication 
or to express the ideas and can be found in dictionary.  
E. The important of Vocabulary 
Learning vocabulary of a language is important because vocabulary means 
how a word carries meanings (Ur, 2012, p. 3). Vocabulary is important because 
without it words, we cannot carry the meaning of what we want to say (Gough, 2002, 
p. 3). It means that the more words we know, the more we will be able to 
communicate with other. 
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 Vocabulary is a core component of language proficiency and provides much 
of the basis for how well learners speak, listen, read, and write. “Without an extensive 
vocabulary and strategies for acquiring new vocabulary, learners often achieves less 
than their potential and may be discouraged from making use of language learning 
opportunities around them” (Richard & Renandya, 2010, p. 255). 
 
F. Vocabulary Learning Strategies 
 Vocabulary Learning strategies (VLs) are a part of language learning 
strategies. Many researchers have found that there is a strong relationship between 
vocabularies learning strategies and learning result (Gu, 2003, p. 105). According to 
Gu (2003), “Vocabulary learning strategies are an important tool in describing and 
explaining the vocabulary development of a foreign language” (p. 116). It means that 
vocabulary learning strategies is a tool in directing the students to learn vocabulary 
trough an effective way.  
Vocabulary Learning strategies (VLs) is an approach that has attracted 
increasing attention in facilitating vocabulary learning. Schmitt (2000) mentioned that 
“Interest in VLs has paralleled a movement away from a predominantly teaching-
oriented perspective to one that includes interest in how the actions of learners might 
affect their acquisition of language” (p. 132). It can be inferred that many learner 
actually had use strategies for learning vocabulary.  
Cook (2008) classified vocabulary learning strategies into two main 
categories (p. 58), which are: 
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Category 1: Strategies for getting meaning: 
a. Guessing from situation or context; 
b. Using a dictionary; 
c. Making deductions from the word-form; 
d. Linking to cognates. 
Category 2: Strategies for acquiring words: 
a. Repetition and Rote Learning; 
b. Organizing words in the mind; 
c. Linking to existing knowledge. 
Cook (2008) identified two main categories for understanding and using 
vocabulary for getting meaning and for acquiring new words (p. 58). Moreover, she 
explains that language learners can get meaning of vocabulary items by guessing the 
meaning from context, using dictionary, making deductions from the word form 
which means trying to deduce a word from actual form. For example, if the student 
knows the meaning of words such as tele (far, distance), phone (sound) and graph 
(write, mark), he will be able to learn or guess the meaning of the word telephone or 
telegraph without seeking it in dictionary. The last is linking vocabulary items to 
cognates. It means that in learning a new word someone link the word which he 
wants to learn with the word in his first language if the language is closely related. 
For example, a French language learner can link English word ‘chair’ with French 
word ‘chaise’ to make it easier to understand. 
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The way to acquiring new vocabulary items according to Cook (2008) are 
through repetition and Rote Learning, organizing words in the mind which means 
organizing words in groups by putting related words in a ‘word map’ (p. 60). For 
example, in learning a new word we can relate air travel to luggage, passport, airport 
and boarding pass. The last is linking words to existing knowledge. It means to link 
what we are learning to something that we knew through ‘mental imagery’. For 
example, to remember new vocabulary words, we need to think about a picture that 
reminds us of the word. 
   Understanding key notions of how vocabulary is acquired can help us 
deliver more realistic and effective vocabulary teaching. A good language learner 
uses many strategies in enhancing their skill. It is because good learners do thing such 
as by using a variety of strategies to structure their vocabulary learning, review and 
practice the target words. They are conscious of their learning and take step to 
regularly doing it (Schmitt, 2000, p. 138) 
 
G. Definition and Classification of Memory Strategy 
The role of memory is crucial in any kind of learning and vocabulary learning 
(Takac, 2008, p. 10). According to Oxford, memory strategy deals with memory 
function which entering and retrieving of information (Oxford, 1990, p. 20). 
1. Memory Pathway 
Memory pathway holds facts, words, and lists. Tileston (2004) categorizes 
memory pathway into (p. 7): 
16 
 
a. Semantic Memory 
“Semantic memory is general factual memory and must be processed 
consciously for retention” (Sprenger, 2003, p. 55). In semantic memory, 
recalling facts or information must be rehearsed repeatedly or it must be 
stimulated by associations, by comparisons or by similarities. The information 
of this memory must has a connector in order to make the information can be 
processed and stored. 
b. Episodic Memory 
Episodic memory system is sometimes called contextual or spatial memory. 
This memory system relies on context or where someone learned the 
information. This is a powerful memory that allows us to remember events 
years after they take place, especially if there is a strong emotional response 
connected to the experience.  
c. Procedural Memory 
Procedural memory deals with procedures or processes that the brain stores in 
the cerebellum once they become routine. While this process is learned 
through routine activity, someone does not need to stop and think how to do 
it. This memory deals with physical activity. 
d. Automatic Memory 
Automatic memory sometimes called conditioned response memory. This 
memory system focuses on the skills that come automatically through 
repetition. 
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e. Emotional Memory 
Emotion has power to make the memory became stronger or to shut down the 
other systems. This memory system use emotion to recall the information. 
There are some specified memory strategies which were used in vocabulary 
learning based on memory strategy categories of Oxford (1990, p. 39) and it were 
adapted by Li (2004) from Gairns & Redman (1986)  as Rote Learning features that 
fall into four sets: 
1) Rote Learning 
Features of Rote Learning strategies (Li, 2004, p. 33): 
a) To read silently or aloud 
b) To write down the items (more than once) 
c) To learn in list forms or cards (can be taken anywhere and studied at any 
free moment) 
d) To use typical examples 
e) To find translation equivalents 
f) To find definitions 
g) To group paired items 
h) To memorize irregular verbs  
 
2) Creating Mental Linkages (CMS) 
CMS is subdivided into three strategies (Li, 2004, p. 35):  
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a)  Grouping: classifying or reclassifying language material into meaningful 
units. E.g. all nouns or verbs, or topics, such as words about the weather 
b) Associating/elaborating: relating new language information to concepts 
already in memory. It means that the new words are related to the thing 
which has same background. E.g. school relates to book, paper relates to 
tree, etc. 
c)  Placing new words into a context: a word or phrase in a meaningful 
sentence, conversation or story in order to remember it. 
 
3)  Applying Images and Sounds (APS) 
  APS strategies are composed into (Li, 2004, p. 35):  
a)  Using imagery: relating new language information to concepts in memory 
by means of meaningful visual imagery, either in the mind or in an actual 
drawing 
b)  Semantic mapping: making an arrangement of words into a picture or 
diagram, which has a key concept at the center or at the top, and related 
words and concepts linked with the key concept by means of a line or 
arrows 
c)  Using keywords: remembering a new word by using auditory and visual 
links. The first step is to identify a familiar word in one's own language 
that sounds like the new word. This is called “auditory link”. The second 
19 
 
step is to generate an image to some relationship between the new word 
and a familiar one. This is called “visual link”. 
d)  Representing sounds in memory: remembering new language information 
according to its sound. This involves linking the new word with familiar 
words or sounds from any language: the new language, one's own 
language, or any other. 
 
4)  Reviewing Well  
  “Reviewing well is reviewing in carefully spaced intervals” (Li, 2004, 
p.35). e.g. a review 5 minutes after the initial learning, then 10 minutes later, 
an hour or two later, and so on in order to remember the new target language 
information. 
Memory strategy 
 
RL (Rote CML (Creating  APS (Applying RW (Reviewing 
Learning) Mental linkage) Images& Sounds)      Well) 
Figure 2.1: Diagram of four main memory strategies for FL/L2 vocabulary learning 
(Sinhaneti & Kyaw, 2012, p. 989) 
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 CHAPTER III 
RESEARCH METHODOLOGY 
A. Description about Babul Maghfirah Boarding School  
The researcher would like to describe about the school where the research 
took place. Babul Maghfirah boarding school is one of integrated dayah which 
located in Pasar Cot Keueung-Lam Alue Cut village, Kuta Baro, Aceh Besar. The 
school is a private Islamic education and it was divided into Junior and Senior High 
School which were established in 2006 and turn under control of Ministry of 
Education Affair. The research was conducted at Babul Maghfirah Junior High 
School (SMPS Babul Maghfirah). 
Furthermore, based on the data given by the administration officer of SMPS 
Babul Maghfirah, the school has four classes; one class for first year students, one 
class second year students, and two classes for third year students. Besides, the school 
also has other rooms such as; headmaster’s office, teachers’ office, and administration 
office. In addition, this school has a library, a computer laboratory, a mosque, sport 
fields, and a canteen. 
English curriculum used at SMPS Babul Maghfirah boarding school is KTSP. 
English was taught twice a week for each class and the allocated time for each 
meeting is 2x45 minutes. Supported by the acquired data from the administrative 
office of school, SMPS Babul Maghfirah boarding school has 31 teachers and seven 
of them are English teachers. 
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B. Research Design 
This study is categorized as mixed research approach. This approach applies 
the combination of quantitative and qualitative approach all at once (Creswell, 2010, 
p. 304). According to Creswell (2012) quantitative research is “an inquiry approach 
useful for describing trends and explaining the relationship among variables found in 
the literature” while qualitative research is “a type of educational research in which 
the researcher relies on the views of participants” (p. 13 & 46).  
There are six strategies in collecting data for mixed method approach, such as 
sequential explanatory, sequential exploratory, sequential transformative, concurrent 
triangulation, concurrent nested, and concurrent transformative. In this study, the 
writer used concurrent triangulation strategy. Concurrent triangulation is categorized 
by the used of two method to confirm the finding of study. Moreover, the data 
collection of quantitative and qualitative in this strategy is conducted in concurrent 
(Creswell, 2010, p. 320). So, in this study the writer used quantitative approach in 
conducting experimental design and analyze test by using Software Statistical 
Package for Social Science (SPSS).  
Experimental design (also called intervention studies or group comparison 
studies) is “procedures in quantitative research in which the investigator determines 
whether an activity or materials make a difference in results for participants” 
(Creswell, 2012, p. 21). The writer used quasi-experiment design.  Quasi-experiment 
is “an experiment in which units are not assigned to condition randomly” (Shadish, 
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Cook & Campbell, 2002, p. 12). The writer used quasi experiment because she chose 
the pre-existent group and did not pick the sample randomly.  The writer took two 
classes as samples; control and experiment group.   
In addition, qualitative approach was used in analyzing survey by using of 
open-ended questionnaire form. The writer conducted the research at SMPS Babul 
Maghfirah Boarding School and selected two classes as participants. This School was 
chosen because the school used memorization method to enrich students’ vocabulary. 
 
C. Population and Sample 
1. Population 
Walliman (2001) explains population as “a collective term used to describe 
the total quantity of cases of the type which are the subject of your study” (p. 166). It 
means that a population can consist of objects, people or even an event, e.g. schools, 
workers, and revolutions.  The population of this research was Junior High School 
students at Babul Maghfirah boarding school academic year 2015-2016. The writer 
compiled total population of Junior High School students in table below: 
Tabel 3.1 : Population of SMPS Babul Maghfirah  
No. Grade/Unit Number 
1. VII /I 21 students 
2. VIII / I 22 students 
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3. IX / II 41 students 
Total Population 84 students 
 
There were one class for first year students (Class VII) which consist of 21 
students, one class for second year students (Class VIII) which consist of 22 students 
and two classes for third year students (Class IX-A and Class IX-B) which consist of 
41 students. The total number of the population in this study was 84 students. 
 
2. Sample 
Walliman (2001) defines samples as “a selected number of cases in a 
population” (p. 167). The samples of this research were students in Class IX-A and 
IX-B which consist of 20 and 21 students. The writer used purposive sampling 
technique to specify and determine the final samples of this research. Purposive 
sampling is the technique of choosing the sample based on previous knowledge of 
natures or characters that have a close criterion which have been already known in 
population (Hadi, 2004, p. 91).  
 
D. Techniques of Data Collection 
1. Tests 
In this research, the writer used teacher-made test to create the test. Teacher-
made test is a fundamental part of the educational process. It can define instructional 
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purposes and help instructors to gain perspective on their courses (Anderson, 2006, p. 
39). In addition, teacher-made test is better in reflexing what is taught in class and fit 
better with the teaching methods (Frost, 2016, para. 3).  As a reference in made test, 
the writer took vocabulary test items from Chris Gough’s book (2002) entitled 
“English vocabulary organiser: 100 topics for self-study”.  
The writer handed out three tests, such as pre-test, daily test and post-test. Pre-
test was given at the beginning of the meeting before the treatment was conducted 
and it was consisted of 30 items. Daily tests were given during the research was 
conducted and it was consisted of 5 items for each test. The purpose of daily tests was 
to avoid Hawthorne Effect. “Hawthorne Effect is a term referring to the tendency of 
some people to work harder and perform better when they are participants in an 
experiment” (Cherry, 2015, Para. 1). It means that this effect could change 
participants’ behavior because they know that they are being assessed not because of 
any manipulation of independent variables. Post-test was conducted a week after the 
treatment done and it was consisted of 30 items but in post-test test, 15 items were 
revised from pre-test items into new one as distractors.  In addition, pre-test was 
distributed to measure the number of students’ vocabulary that they had memorized 
while post-test had a purpose of measuring the improvement of vocabulary 
memorization after the treatment was conducted. 
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2. Questionnaires 
The researcher used questionnaires in order to know about student’s 
perception about Rote Learning strategy and it was distributed at the end of this 
research. The questionnaires are consisted of six questions in open-ended form. The 
questionnaires were given in last meeting after post-test was given. All of the 
questionnaires were addressed only to experimental class. 
 
E. Techniques of Data Analysis 
1. Tests 
In analyzing the data that were collected from the test, the writer used some 
statistical analysis formulas. The techniques of data analysis are explained as follows; 
 
a. Technique of Analyzing Pre-Test and Post-Test 
The writer used parametric statistical test to analyze the research variables and 
the data of this study. A parameter refers to a characteristic of population. According 
to Sheskin (2003), in parametric test, “it makes specific assumptions with regard to 
one or more of the population parameters that characterize the underlying 
distribution(s) for which the test is employed” (p. 126). So, it means that parametric 
test is based on the assumption that represents the population which sample is chosen. 
In using parametric statistical test, Bryman and Cramer (2005, p.144), stated 
three conditions that require in this test; 
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1) The level or scale of measurement is categorized as interval or ratio data. 
2) The data distribution is normal 
3) The variances of variables are homogeneous or equal.   
There are some statistical tests that related to parametric test. One of them is t-
test. T-test gives an opportunity to compare two groups on score. According to The 
Arizona Center for Research and Outreach (2015), “a t-test is a type of inferential 
statistic, that is, an analysis that goes beyond just describing the numbers provided by 
data from a sample but seeks to draw conclusions about these numbers among 
populations” (p. 2).  
T-test is divided into Dependent and Independent sample t-test. Dependent 
sample t-test is used to compare mean score for one group while Independent sample 
t-test is used to compare mean score for two different groups (Arizona Center for 
Research and Outreach, 2015, p. 2). So, based on explanation above, the writer 
compiled the step of analyzing the data into the following ways: 
1) Calculating The Scores of Pre-Test and Post-Test 
After conducting the research in the field, the writer calculating the test 
result of pre-test and post test from experimental and control class. The pre-test 
contained 30 items and each item were scored 3.3 while post-test contained 30 
items but only 15 items were score because another 15 items count as disractor. 
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Each post-test items were scored 6.6. After calculating both tests from 
experimental and control class, the next step is conducting normality test. 
 
2) Conducting The Normality Test 
The normality test of this study was processed through Software Statistical 
Package for Social Science (SPSS) by using One Sample Kolmogorov-Smirnove 
test. In analyzing this test, it was needed to make a hypothesis for testing that the 
both control and experimental classes have the similar condition. the hypothesis 
were made into; 
Ho : 𝜇1 =  𝜇2 : There are no differences between control class and experimental 
class 
Ha  : 𝜇1 ≠  𝜇2 : There are the differences between control class and experimental 
class 
The sig. value of One Sample Kolmogorov-Smirnove test is greater than 
0.05 to draw a conclusion that data is normal. If it is below, the data significantly 
deviate from a normal distribution (Laerd statistic, 2013, para.7). 
 
3) Conducting The Homogeneity of Test 
The Homogeneity test is need to to find out whether the data distributions 
are homogeneous or not. The homogeneity test of this study analyze through 
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SPSS by using Levene’s Test. Levene’s test of homogeneity of variance tests the 
assumption that each category of independent variables has the same variance on 
an interval dependent. Levene’s statistic is significant at the 0.05 level or better in 
order to reject null hypothesis which the groups have equal variances (Garson, 
2012, p.36). 
  
4) Conducting The Independent T-Test 
Independent t-test is used to compared two groups whose means are not 
dependent on one another (The Arizona Center for Research and Outreach, 2015, 
p.2). It means that the participants in each group are independent from each other. 
Moreover through this test, the result of an independent sample t-test could be 
found. So, hypothesis of this study could be answer.  
 
2. Questionnaires 
The result of questionnaires was analyzed by using qualitative data analysis. 
The procedure measurement involves verbal descriptions and interpretation rather 
than statistical analysis of numerical data. In analyzing the questionnaires, the writer 
used thematic analysis to interpret various aspects of the research topic. Thematic 
analysis is “a method for identifying, analyzing, and reporting patterns within data” 
(Braun & Clarke, 2006, p. 79) 
    
  
29 
CHAPTER IV 
DATA ANALYSIS 
A. Procedure of Data Collection 
1. Experimental Class 
In experimental class, the writer conducted the experimental teaching at IX-A 
for six meetings, including the meeting for pre-test and post-test. The allocation of 
time for each experimental teaching was 30 minutes and it was divided into 15 
minutes for test and 15 minutes for the treatment.  It was conducted after bell rang 
and the students started to study in the class. In addition, the allocation of time for 
pre-test and post-test was an hour.  
  
a. The First Meeting 
The first meeting was conducted on Thursday, 05 November 2015. At the 
first meeting, the writer came into class IX-A as the experimental class. After that, 
she introduced herself and tried to have a little conversation with the students to 
make them relaxed and ready to study. After having conversation, she checked 
student’s attendant list. All students come at the first meeting. 
After that, the writer explained about her research in the classroom, such as 
about the purpose and technique that would be used in this study. She also explained 
to students about Rote Learning (RL) strategy, what Rote Learning (RL) strategy 
was, how it would be implemented in the classroom, what students role were and 
how it would be assessed. Then she distributed pre-test answer sheet in order to 
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measure students’ vocabularies before she implemented the experimental teaching. 
Students were given an hour to answer it then she collected it all. 
 
b. The Second Meeting  
The second meeting was conducted on Saturday, 07 November 2015. In this 
meeting, the writer came earlier than students in class IX-A. Before students come to 
the class, she stuck 5 cardboards on the wall in front of the classroom. It contained a 
vocabulary in English and it was translated into Bahasa for each cardboard. 
After students came into the class, the writer gave to each student a flashcard. 
She asked the students to write all list of vocabularies which were stuck in front of 
the class to their flashcards. While the students were writing the vocabularies list into 
their flashcards, she checked students’ attendant list and there was a student who did 
not come to the class. 
 
c. The Third Meeting 
The third meeting was conducted on Monday, 09 November 2015. In this 
meeting, the writer also came earlier than students to remove and changed another 
vocabulary lists which were stuck in front of classroom. When the students came to 
class, she distributed test one to measure the vocabularies that were given before on 
Saturday. The test was a paper test. In the test, students were asked to translate five 
vocabularies which were given by the writer. Students were given 15 minutes to 
complete the test and after that she collected it all. This kind of test was used for the 
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next two meetings. Then, she gave to each student a flashcard and asked them to 
write the vocabularies which stuck in front of classroom in 15 minutes. 
 
d. The Fourth Meeting 
The fourth meeting was conducted on Tuesday, 10 November 2015. In this 
meeting, the writer came earlier than the students to change the vocabulary lists to 
the new one in front of the classroom. When students came to the classroom, she 
gave test two to measure students’ vocabularies that given before. Students were 
given 15 minutes then she collected their answers. After that, she gave to each 
student a flashcard and asked them to write them all in 15 minutes. 
 
e. The Fifth Meeting 
The fifth meeting was conducted on Thursday, 12 November 2015. In this 
meeting, the writer came earlier to class IX-A to remove vocabulary list which stuck 
in front of the class. When students came to the class, she distributed test three. 
While students were answering the test, she checked student attendant list. There 
were five students did not come. After 15 minutes left, she collected students answer 
sheets. 
f. The Sixth Meeting 
The sixth meeting was conducted on Thursday, 19 November 2015. It was 
the last meeting and two students did not come. After the writer checked student 
attendant list, she gave post-test to the students which containing 30 questions. 15 
questions were revised from questions in pre-test as distractors and the rest of 15 
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questions were the vocabularies which given a week before. The allocation time for 
post-test was an hour. 
After having the post-test, students were asked to give their responses about 
Rote Learning (RL) strategy by using close and open-ended questionnaire forms. The 
students were asked to answer the list of questionnaire which consisted of eight 
questions.  
 
2. Control Class 
In control class, the writer did not give any kind of treatment like in 
experimental class. She only used vocabulary teaching strategy that has been used at 
Babul Maghfirah boarding school. The control class of this research was students at 
IX-B. She taught them in six meetings, including the meeting for pre-test and post-
test. The allocation of time for each meeting was 20 minutes. It was divided into 15 
minutes for test and five minutes for giving vocabulary to students. Furthermore, it 
took an hour for each pre-test and post-test. The tests were given in 15 minutes after 
bell rang to start the class.  
 
a. The First Meeting 
Thursday, 05 November 2015. The writer conducted the first meeting in 
control group. At the first meeting, the writer came into class IX-B as control group. 
She introduced herself and tried to have a little conversation with students. Then, she 
checked student attendant list and there were five students who did not come to the 
class.  
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After having conversation with students, she explained the purpose of her 
coming and told them about her planning in class XI-B. After that, she distributed to 
the students the pre-test that she had prepared. Students were given an hour to 
translate 30 vocabulary lists from English to Bahasa. 
 
b. The Second Meeting 
Saturday, 07 November 2015. The second meeting conducted. In this meeting 
the writer come to class in early morning and waited for students after bell rang. 
When students attended to class, she wrote five lists of vocabulary on white board 
and then she asked the students to write and remember the vocabularies because they 
would be test in the next day. In the second meeting there were four students who did 
not come to class 
 
c. The Third Meeting 
Monday, 09 November 2015. In this third meeting, the writer also came to 
the class in early morning and waited for students after bell rang. She wrote another 
five vocabularies on white board before students come to the class. After all students 
attended to the class, she gave the students test one to measure vocabulary list which 
were given at second meeting. The test was a paper test, it was same as test in 
experimental class and it also would be given for the two next meetings. They were 
given 15 minutes to translate it all into Bahasa. There were five students who did not 
come to class in that day.  
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d. The Fourth Meeting 
Tuesday, 10 November 2015. The fourth meeting, as usual, the writer came 
to the class early in the morning and waited for the students. Before students come to 
class, she wrote another five vocabularies on white board. After all students come in 
class, she gave them test two and they were given 15 minutes to answer. After that 
she asked the students to wrote and remember the vocabularies which she gave to 
them. 
 
e. The Fifth Meeting 
Wednesday, 11 November 2015. This is the last meeting of the treatment. In 
this meeting, the writer kept coming to class in early morning and waited for students 
after bell rang. After all students attended to the class, she distributed test three to 
them. She collected the students’ answer 15 minutes later. She checked student 
attendant list and there were four students who did not come. 
 
f. The Sixth Meeting 
Thursday, 19 November 2015. It was the last meeting and there were four 
students who did not come. In this last meeting, the writer gave to the students post-
test. It contained 30 vocabularies and it the same as post-test in experimental class. 
They were given an hour to complete the post-test. 
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B. Data Analysis of Test 
 Data which were collected in this research was pre-test and post-test data, in 
both for control and experimental class. 
Table 4.1: the pre-test and post-test score of control class. 
No.  Student’s Initial  Pre-Test Score Post-Test Score 
1. AM          17   20 
2. FF          13   40 
3.   HZ          20   40 
4. LN          23   33 
5. MA          20   40 
6. MK          26   20 
7. MF          23   53 
8. MR          17   33 
9. MY          17   33 
10. NH          26   53 
11. NS          23     7 
12. ZH          23   33 
13. TA          20   26 
14. AH          20   26 
             
Table 4.2 Pre-test and post-test score of experimental class 
No.  Student’s Initial  Pre-Test Score Post-Test Score 
1. AM          13   66 
2. AS           17   59 
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3. AW          10   53 
4. DM          30   53 
5. FH           20   59 
6. FF           17   59 
7. KA           17   66 
8. MA          23   66 
9. MN          17   26 
10. MH          23   92 
11. MF          33   53 
12. MR          17   46 
13. NU          13   59 
14. RM          23   59 
15. RN     30   73 
16. SA     30   46 
17. SY     26   92 
18. WS     13   46 
19. MI     20   46 
 
1. Analyzing of Pre-Test 
In this study, the writer chose two different classes of study and it was named 
as experimental and control class. The experimental class was treated by using Rote 
Learning (RL) strategy while the control class got conventional strategy. The results 
from the two classes were compared to determine if the using of RL strategy would 
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make a difference for both classes.  Before conducting the research, by choosing the 
two classes, the writer needed to know that both data of two classes were normal. 
Moreover, it was also needed to assume that the data have similar variance. 
 
a. Test Analysis of control class pre-test  
Before conducting the research, the writer needed to know about the 
normality of the data. The normal data is underlying assumption in parametric testing 
and a pre-requisite for many statistical tests such as hypothesis testing by using t-test. 
 
1) Test of Normality 
Table 4.3: The result of One-Sample Kolmogorov-Smirnov Test of control class 
pre-test  
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic Df Sig. Statistic df Sig. 
Pretest .172 14 .200* .936 14 .370 
a. Lilliefors Significance Correction 
*. This is a lower bound of the true significance. 
 
 
The table above shows that the results from two tests normality, namely 
the Kolmogorov-Smirnov Test and the Shapiro-Wilk Test. The Shapiro-Wilk 
Test is used to numerical means of assessing normality because the samples 
size of this study is less than 50.  
Based on the table, it was found that sig. (2-tailed) value of the Shapiro-
Wilk Test is 0,370>0, 05 which means the data was normal. 
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b. Test Analysis of experimental class pre-test 
1) Test of Normality 
Table 4.4: The result of One-Sample Kolmogorov-Smirnov Test of 
experimental class pre-test  
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic Df Sig. Statistic df Sig. 
Pretest2 .179 19 .112 .937 19 .233 
a. Lilliefors Significance Correction 
 
From the table above, it was found that sig. (2-tailed) value of the 
Shapiro-Wilk Test is greater than 0,05 (0,233>0,05),  so the data was normal. 
 
c. Analysis of Variance 
1) Test of Homogeneity of Variance 
Table 4.5: The result of Homogeneity test  
Test of Homogeneity of Variances 
Pretest 
Levene 
Statistic df1 df2 Sig. 
1.506 2 7 .286 
 
In the table above, it shows that the test of homogeneity of variances 
from Levene’s Test for Equality of Variances. The sig value is 0,286 > 0,05. 
It means that the variances of both samples were equal. 
Furthermore, it was needed to make a hypothesis for testing that the 
both control and experimental classes have the similar condition. 
Ho : 𝜇1 =  𝜇2 : There are no differences between control class and  
experimental class 
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Ha  : 𝜇1 ≠  𝜇2 : There are the differences between control class and 
experimental class 
 
Table 4.6: The Mean Score of Pre-Test  
Group Statistics 
 
Class N Mean 
Std. 
Deviation 
Std. Error 
Mean 
Nilai 1 14 20.5714 3.71513 .99291 
2 19 20.6316 6.73474 1.54506 
 
Table 4.7: The Result of Independent Sample T-Test of Pre-Test 
Independent Samples Test 
  Levene's 
Test for 
Equality of 
Variances t-test for Equality of Means 
 Pre-Test 
  
95% Confidence 
Interval of the 
Difference 
 
 
F Sig. T Df 
Sig. 
(2-
taile
d) 
Mean 
Differen
ce 
Std. 
Error 
Differen
ce Lower Upper 
 Equal variances 
assumed 
6.091 .019 -.030 31 .976 -.06015 1.99633 -4.13169 4.01139 
Equal variances 
not assumed 
  
-.033 29.072 .974 -.06015 1.83659 -3.81600 3.69570 
 
Based on the output, it was found that sig. (2-tailed) value is 
0,976>0,05. It was concluded that 𝐻𝑎 was rejected and  𝐻𝑜 was accepted. It 
means that there are no differences between control class and experimental 
class. 
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After the data have good condition for both control and experimental 
classes, then the treatment was conducted in experimental class. 
 
2. Analyzing of Posttest Data 
a. Test Analysis of  Control class post-test  
1) Test of Normality 
The normal data is underlying assumption in parametric testing and a pre-
requisite for many statistical tests such as hypothesis testing by using t-test. 
 
 
Table 4.8: The result of One-Sample Kolmogorov-Smirnov Test of control class 
post-test 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic Df Sig. Statistic df Sig. 
Posttest1 .154 14 .200* .953 14 .611 
a. Lilliefors Significance Correction 
*. This is a lower bound of the true significance. 
 
Based on the table, it was found that sig. (2-tailed) value of the Shapiro-
Wilk Test was 0,611>0,05 which means the data is normal. 
 
b.  Test Analysis of Experimental Class post-test 
1) Test of Normality 
 
Table 4.9: The Result of One-Sample Kolmogorov-Smirnov Test of 
Experimental class post-test 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
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Posttest2 .182 19 .100 .918 19 .102 
a. Lilliefors Significance Correction 
 
From the table it can be seen that sig. (2-tailed) value of the Shapiro-Wilk 
Test is 0,102>0,05. It indicated that the data was normal. 
 
c.  Test of Homogeneity of Variances 
 
Table 4.10: The Result of Homogeneity test of post-test 
Test of Homogeneity of Variances 
Posttest 
Levene 
Statistic df1 df2 Sig. 
.987 2 8 .414 
 
In the table above, it shows that the test of homogeneity of variances 
from Levene’s Test for Equality of Variances. The sig value 0,414 > 0,05. It 
shows that the variances of both classes were equal. 
 
4.  Hypothesis Testing 
 
Table 4.11: The Mean Result of Post-Test 
Group Statistics 
 
Kelas N Mean 
Std. 
Deviation 
Std. Error 
Mean 
Nilai Control Class 14 32.6429 12.57964 3.36205 
Experiment  Class 19 58.8947 15.62368 3.58432 
 
The table above shows that the mean Control Class was 32.64. The mean for 
experimental class was 58.89. The standard deviation for control class was 12.57 and 
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for experimental class was 15.62. The numbers of participants in control class are 14 
and experimental class were 19.  
𝐻𝑜 : 𝜇1 =  𝜇2 :   Rote Learning (RL) strategy is the same as other strategies in 
vocabulary learning strategy to Babul Maghfirah boarding school 
students. 
𝐻𝑎  : 𝜇1 >  𝜇2 :  Rote Learning (RL) strategy is better than other strategies in 
vocabulary learning strategy to Babul Maghfirah boarding school 
students. 
Table 4.12: The Post-Test Result of Independent Sample T-Test 
Independent Samples T-Test 
  Levene's 
Test for 
Equality of 
Variances t-test for Equality of Means 
  
  
95% Confidence 
Interval of the 
Difference 
  
F Sig. t df 
Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference Lower Upper 
Nilai Equal 
variances 
assumed 
.203 .656 -5.167 31 .000 -26.25188 5.08100 -36.61464 -15.88912 
Equal 
variances 
not 
assumed 
  
-5.342 30.701 .000 -26.25188 4.91434 -36.27869 -16.22507 
Based on the table, it was found that sig. (2-tailed) value is 0,000. Because 
SPSS output just provide statistical testing for 2-tailed. In this case of hypothesis 
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offered, it needs to divide the sig.(2-tailed) 0,000 by 2. It means that sig.(1-tailed) 
0,000  0<0,00. It is concluded that 𝐻𝑜 is rejected and  𝐻𝑎 is accepted. The summary 
is Rote Learning (RL) strategy is better than other strategies in vocabulary learning 
strategy to Babul Maghfirah boarding school students 
 
C. Data Analysis of Questionnaires 
The questionnaires were designed to help the researcher got more information 
about students’ interest and their perceptions of gaining vocabulary by using Rote 
Learning (RL) strategy. The questionnaires were consisted of six open-ended 
questions. It was given in the sixth meeting after post-test. Based on the formula in 
the previous chapter, here are the results of the questionnaires given to the 
respondents in this study. 
 
 
Figure 4.1: The percentage answers of activity which is most given by English    
teacher in teaching vocabulary.  
 
 
For the question number 1: ‘What is the activity which is most often given by 
English teacher in teaching vocabulary?’, the writer obtained the result that their 
English teacher used diverse of activities in teaching vocabulary. 7 students (37%) 
answered that they learned vocabulary by translating sentences in a text. 2 students 
0%
10%
20%
30%
40%
Q1
Activity which is most given by English teacher in teaching vocabulary
Translating sentences in a text
Getting vocabulary from
dictionary
Listening conversation/music
Getting vocabulary from
teacher/senior
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(11%) stated that their teacher taught them to get vocabulary from dictionary and 2 
students (11%) mentioned that they teacher taught them vocabulary by listening to 
conversation or music. In addition, 8 students (42%) stated that their teacher applied 
other activities. 7 of them (37%) mentioned that they were given vocabulary by their 
teacher or their senior and then they practiced it with their friends and after that they 
were tested and 1 of them (4%) stated that his teacher used procedure text to learning 
English vocabulary.  
 
Figure 4.2: The Percentage Answers of Questionnaires 
 
 
In the question number 2: ‘Do you agree that memorized English vocabulary 
by using Rote Learning strategy is easier than other strategies? Why?’, the result 
showed that most students agreed that Rote Learning (RL) strategy is easier than 
other strategy which they had used before. In can be seen that 16 students (84%) 
answered agree and only 3 students (16%) answered not. Most of them answered 
agree because they thought that RL strategy was easy and practical to used, the 
strategy is not merely memorize but they repeated it most of the time, so they could 
memorize it better and they did not feel compulsion in using the strategy. 
Furthermore, the students who answering did not agree felt that RL strategy was a bit 
0%
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unsuitable to them. But in contrary, they stated a bit support about the positive idea 
of RL strategy.    
For the question number 3: ‘Do you agree if Rote Learning strategy is applied 
in memorizing English vocabulary at Babul Maghfirah boarding school? Why?’, The 
students’ answer showed that almost all students agreed if RL strategy is applied at 
Babul Maghfirah boarding school. They argued that RL strategy were not consuming 
much time, easy and pleased to used, and the most thing from their answers were the 
students like this strategy. Only one student (5%) respond disagree and he only stated 
dislike to this strategy without explained in detail. 
To the question number 4: ‘Rote Learning (RL) strategy is an interesting 
strategy in memorizing English vocabulary. Do you agree with this idea? Please 
explain your reason!’, the students have variety of answers to this question. There are 
13 students (68%) who felt that RL strategy was an interesting strategy in 
memorizing English vocabulary. They stated various reasons about it. Some mention 
that it was a simple strategy and easy to used, some said that this strategy was really 
enjoyable and pleasant to use. In contrary, there are 6 students (32%) who disagree 
with this idea. 3 of them stated that other strategies were more interesting than RL 
strategy, 1 of them stated that the strategy was not practical because they should 
bring their vocabulary list along them, 1 of them did not mention anything and the 
rest was feel unsatisfied because the strategy was implemented only for a while when 
the writer conducted the research.   
In the question number 5: ‘Do you agree that Rote Learning strategy is an 
appropriate strategy in memorizing vocabulary? Why?’, the result showed that there 
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were 17 students (89%) answered agree that RL strategy was an appropriate strategy 
in memorizing vocabulary. According to them, this strategy make students faster to 
memorize the vocabulary, not consuming much time, enjoyable, more effective and 
easier to use and the most thing that they memorized it through unconscious way. 
But there were 2 students (11%) felt that this strategy was not really interesting. They 
felt a bit bored to this strategy. 
For the question number 6: ‘Do you have obstacles in memorizing English 
vocabulary through Rote Learning strategy? If you have, please explain in detail!’ 
The result showed that 12 students (63%) stated that they had not obstacles in using 
RL strategy while 7 students (37%) answered they had. According to them, they felt 
tired in applying this strategy because they were asked to do several activities. 
Another student stated because English is not Islamic language. The other students 
stated that they faced the obstacle because sometimes they were unable to memorize 
all of them, forget another, and having a lot of task to do so they had not much time 
to do it. 
 
D. Discussion 
After the writer analyzed the data, the next step is to examine the research 
questions. There were two research questions in this study. The first research 
question of this study asked whether students’ achievement by using Rote Learning 
(RL) strategy is better than other strategies in memorizing vocabulary. In the first 
research question, it was hypothesized that Rote Learning (RL) strategy is better than 
other strategies in memorizing vocabulary. The hypothesis of this research question 
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was accepted as the result indicated that sig. tailed value of Independent T-test of 
post-test result was 0.000<0.00. So, it can be concluded that 𝐻𝑜 was rejected and  𝐻𝑎 
was accepted.   
 In addition, the results of this study indicated that the students who used RL 
strategy had higher score (mean score: 58.89) than the students who used 
conventional strategy (mean score: 32.64). The mean score for post-test of 
experimental class increased 38.26 point from pre-test score and the mean score for 
post-test of control class only increased 12.07 point from pre-test score. So, glean 
from the data, the result showed that Rote Learning strategy was better than 
conventional strategy used by control class. Finally, the result of data proved that 
Rote Learning strategy was better than other strategy in memorizing vocabulary. 
The writer also analyzed the questionnaires to answer the second research 
question. The second research question aim was to investigate the students’ 
perception toward the use of Rote Learning (RL) strategy in memorizing vocabulary. 
The questionnaires were in open-ended form.  
Based on the students’ response from the questionnaire analysis, the writer 
noticed that many students showed positive response toward Rote Learning strategy. 
The writer also found an interesting statement from students’ response.  The 
statement was ‘this strategy is not merely memorize but they also repeated most of 
the time, so they could memorized it better and did not hesitate in using this 
strategy’. In line with this statement, Nation (2001, p. 76) states that “repetition adds 
to the quality of knowledge and also to the quality or strength of the knowledge”. So 
it proved that Rote Learning strategy has positive effect in gaining vocabulary. 
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In addition, according to the data from questionnaires analysis, it was found 
that most of students were interested and showed the positive responses in using this 
strategy. Moreover, the students also stated that they liked this strategy. They 
assumed that learning vocabulary and memorizing it by using Rote Learning (RL) 
strategy was easy, simple, practical to use, not consuming much time, and it pleased 
to use. In sum, the students felt that Rote Learning (RL) strategy was better than 
conventional strategy which they used before. 
 However, there were some obstacles faced by some students in learning 
vocabulary through RL strategy. First, they felt tired in applying this strategy 
because they were asked to do several activities. Then, the other students stated that 
they faced obstacles in using this strategy because they were unable to memorize all 
of vocabularies given by the writer and forget another. In line with this obstacle, Ur 
(2012, p. 106) explains that “learners need about ten to sixteen re-encounters with a 
new item in order to make it become part of their active vocabulary”. So, the 
problem was understandable because the students need time in achieving the 
vocabulary by doing the strategy over and over. In addition, there was another 
student stated that the obstacle of using this strategy was because English is not 
Islamic language. So, it makes the strategy unwilling to use because the writer used it 
in learning English vocabulary.  
During conducting this study, the writer found some difficulties to implement 
this study. Even though the sample of this study was 41 students, but only 33 
students could be assessed. The rest of them could not be counted because they did 
not come when the writer conducted pre-test or post-test. In addition, the writer also 
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found that some students were unserious in doing the strategy. Sometimes, they 
cheated by looking their friend answer, thus make this study a bit bias. But the writer 
tried to minimize it by keep observe the students and make them to do it by their 
own.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
Based on the findings and discussion in the previous chapter, the writer tries 
to conclude to result of the study:  
1. Rote Learning (RL) strategy is better than other strategies in memorizing 
vocabulary to students at SMPS Babul Maghfirah boarding school. The 
finding can be proved by the result of post-test mean score. In experimental 
class, the students got 58.89 mean score. It increased 38.26 point from pre-test 
score. Meanwhile, in control class, the students got 32.63 mean score. It only 
increased 12.07 point from pre-test score. 
2. Based on the data from questionnaire analysis, the writer found that students 
were interested in using this strategy and they liked this strategy. They 
assumed that learning vocabulary and memorizing it by using Rote Learning 
(RL) strategy was easy, simple, practical to use, not consuming much time, 
and it pleased to use. However, According to some students, there were some 
obstacles in using the strategy. According to them, the obstacles in 
implementing Rote Learning (RL) strategy were because it required several 
activities which made students tired in applying this strategy, they also felt 
unable to memorize all of vocabularies given by the writer and forget another 
and the last obstacle of using this strategy was because English is not Islamic 
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language, so it made some students unwilling to use the strategy because the 
writer used it in learning English vocabulary. 
 
B. Suggestion 
Based on the finding of this study, the writer withdraws some suggestions that 
hopefully could be beneficial for students, teacher and institution and other researcher 
who are willing to use this strategy. 
 
1. Student 
In order to perform this strategy well, the students are asked for their 
seriousness. This strategy emphasizes repetition that is done in several times. 
So, the writer hopes that students should to focus and re-doing the activity that 
they asked for seriously. 
 
2. Teacher and Institution 
Teachers and school stake holder need to involve and help their 
students to fulfill the school regulation. Based on the result of students’ 
perception of using Rote Learning (RL) strategy in memorizing vocabulary, 
the writer recommended that the teacher and school institution to used this 
strategy in  support the activities to enrich students’ vocabulary by provide the 
facilities rather than only giving them the list of vocabulary. For example, the 
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school can provide vocabulary list in some boards and place it at strategies 
area in the school. 
 
3. Researcher 
In qualitative side, to seek students’ perception on the using of Rote 
Learning (RL) strategy, the writer only distributed questionnaires in open-
ended form.  The researcher hopes that there will be other researchers who 
have willing to conduct another research that related to this study but in 
comprehensive method, such as by using interview section.  
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Pre-test 
Nama : 
Kelas : 
1. Amazed  : 
2. Exhausted  : 
3. Stunned : 
4. Disgusted  : 
5. Horrified  : 
6. Terrified  : 
7. Jealous  : 
8. Proud  : 
9. Afraid  : 
10. Nervous  : 
11. Floods  : 
12. Deserts  : 
13. Radiation : 
14. Forest fire : 
15. Hurricane : 
 
16. Drought : 
17. Tornado : 
18. Volcano : 
19. Earth Quake : 
20. Tidal Wave : 
21. Fry : 
22. Boil : 
23. Bake : 
24. Roast : 
25. Steam : 
26. Grate : 
27. Squeeze : 
28. Peel : 
29. Ingredients : 
30. recipe : 
 
Source: Chris Gough (2002) English Vocabulary Organiser: 100 Topics for Self-study. USA: 
Heinle. 
Post-test 
Nama : 
Kelas :
1. Add (V) : 
2. Beat (V) : 
3. Boil (V) : 
4. Confusing (Adj) : 
5. Cyclon (N) : 
6. Deluge (N) : 
7. Disgusted (Adj) : 
8. Drought (N) : 
9. Embarrassed (Adj): 
10. Excited (Adj) : 
11. Exhausted (Adj) : 
12. Flood (N) : 
13. Fry (V) : 
14. Gale (N) : 
15. Grate (V) : 
 
16. Hailstorm (N) : 
17. Horrified (Adj) : 
18. Hurricane (N) : 
19. Landslide (N) : 
20. Mix (V) : 
21. Pour (V) : 
22. Roast (V) : 
23. Scared (Adj) : 
24. Starvation (N) : 
25. Steam (V) : 
26. Stir (V) : 
27. Stunned (Adj)  : 
28. Terrified (Adj) : 
29. Tidal Wave (N) : 
30. Tired (Adj) : 
 
Daily Test Instrument 
 
Name  : 
Class : 
Test 1 
Translate the following words into Indonesia language! 
1. Fry (V)  :     4. Roast (V) : 
2. Steam (V)  :     5. Grate (V): 
3. Boil (V) : 
 
 
Name  : 
Class : 
Test 2 
Translate the following words into Indonesia language! 
1. Flood (N) :     4. Tidal Wave (N) : 
2. Hurricane (N) :     5. Landslide (N) : 
3. Drought (N) : 
 
 
Name : 
Class : 
Test 3 
Translate the following words into Indonesia language! 
1. Exhausted (Adj)  :    4. Horrified (Adj) : 
2. Stunned (Adj)   :    5. Terrified (Adj) : 
3. Disgusted (Adj)  : 
 
 
 
 
 
Cardboard Materials 
       Cooking Disaster 
 
Boil (V) 
Merebus 
 
Roast (V) 
Memanggang 
 
Steam (V) 
Mengukus 
 
       Fry (V)    
   Menggoreng 
 
Grate (V) 
Memarut 
 
Flood (N) 
Banjir 
 
Hurricane (N) 
Angin Topan 
 
Drought (N) 
Musim 
Kemarau 
 
Tidal Wave (N) 
Gelombang 
Pasang 
 
Landslide (N) 
Tanah Longsor 
 
 
     Feeling and     
     Emotion 
 
   Exhausted (Adj)  
   Kelelahan 
 
   Stunned (Adj) 
   Bising/Ribut 
 
   Disgusted (Adj) 
   Jijik / Muak 
 
   Horrified (Adj) 
   Menakutkan 
 
   Terrified (Adj) 
   Mengerikan 
 
 
 
 
 
 
 
 
 
QUESTIONNAIRES 
Name :  
Class : 
1. Are you interested in learning English? 
(Apakah kamu suka belajar bahasa Inggris?) 
a. Yes, I am.   b. No, I am not. 
2. What is the activity which is most often given by English teacher in teaching 
vocabulary? 
(Apa aktifitas yang paling sering diberikan guru dalam mempelajari vocab?) 
a. Translating sentences in a text. 
b. Getting vocabulary from dictionary. 
c. Listening to conversation/music. 
d. Watching movies. 
e. Others (lain-lain). 
Mention (sebutkan)……………………………….. 
3. Have you ever memorized English vocabulary by using Rote Learning strategy? 
(Apakah kamu pernah menghafal kosa kata bahasa Inggris menggunakan strategi 
Rote Learning?) 
a. Yes, I have.   b. No, I have not. 
4. Do you agree that memorized English vocabulary by using Rote Learning 
strategy is easier than other strategies? 
(Apakah kamu setuju bahwa menghafal kosa kata bahasa Inggris menggunakan 
strategi Rote Learning lebih mudah daripada strategi lainnya?) 
a. Yes. I Agree   b. No. I do not agree. 
Alasan: 
           
           
           
            
5. Do you agree if Rote Learning strategy is applied in memorizing English 
vocabulary at Babul Maghfirah boarding school? 
(Apakah kamu setuju jika strategi Rote Learning diterapkan dalam menghafal 
kosa kata bahasa Inggris di pesantren Babul Maghfirah?) 
a. Yes. I do   b. No. I do not 
Alasan: 
           
           
           
            
6. Rote Learning strategy is an interesting strategy in memorizing English 
vocabulary. Do you agree with this idea? 
(Rote Learning merupakan strategi yang menarik dalam menghafal kosa kata 
bahasa Inggris. Apakah kamu setuju dengan ide tersebut?) 
a. Yes. I do.   b. No. I do not. 
Alasan: 
           
           
           
            
 
 
7. Do you agree that Rote Learning strategy is an appropriate strategy in 
memorizing vocabulary? 
(Apakah kamu setuju bahwa strategi Rote Learning merupakan strategi yang 
cocok untuk menghafal kosa kata bahasa Inggris?) 
a. Yes. I do   b. No. I do not. 
Alasan: 
           
           
           
            
8. Do you have obstacles in memorizing English vocabulary through Rote Learning 
strategy? 
(Apakah kamu mendapatkan kesulitan dalam menghafal kosa kata bahasa Inggris 
menggunakan strategi Rote Learning?) 
a. Yes. I do.   b. No. I do not. 
Mention (if your answer is “yes”). 
           
           
           
            
 
 
Adapted from: Junaidah Munawarah’s thesis entitled “Using Animation Video to 
Increase Students’ Vocabulary” 
 
a. Pre-test in control class 
 
 
 
b. Pre-test in experimental class 
 
 
 
 
c. Giving vocabulary to control 
class 
 
 
 
d. Giving vocabulary to 
experimental class 
 
 
 
e. Distributing flash card to 
students in experimental class 
 
 
 
f. Distributing daily test to 
students in control class 
 
 
g. Distributing daily test to 
students in experimental class 
 
 
 
 
h. Post-test in control class 
 
 
 
 
i. Post-test in experimental class 
 
 
AUTOBIOGRAPHY 
1. Name   : Uswatan Niswati 
2. Place/ Date of Birth   : Aceh Besar/ January 8th, 1993 
3. Religion   : Islam 
4. Sex   : Female 
5. Nationality/ Ethnic   : Indonesia/ Acehnese 
6. Marital Status   : Single 
7. Occupation   : Student 
8. Address   : Jl. Tgk. Glee Iniem Tungkop, Kec.Darussalam  
                Aceh Besar 
9. E-mail   : uswatanniswati@gmail.com 
10. Parent’s Name 
a. Father   : Drs. Sayuthi Hasan 
b. Mother   : Bahiyah 
11. Educational Background 
a. Elementary School : MIN Tungkop Aceh Besar (1999-2005) 
b. Junior High School : MTsN Model Banda Aceh (2005-2008) 
c. Senior High School : MAN Model Banda Aceh (2008-2011) 
d. University   : UIN Ar-Raniry (2011-2016)  
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The Writer, 
 
Uswatan Niswati 
